Western Oregon University

Digital Commons@WOU
Graduate Theses, Action Research Projects, and
Professional Projects

Graduate Studies and Research

6-7-2022

Writing with Purpose and Intent
Carmen Deol
Western Oregon University

Follow this and additional works at: https://digitalcommons.wou.edu/theses
Part of the Education Commons

Recommended Citation
Deol, C. (2022). Writing with Purpose and Intent (master's thesis). Western Oregon University, Monmouth,
Oregon. Retrieved from https://digitalcommons.wou.edu/theses/186

This Action Research is brought to you for free and open access by the Graduate Studies and Research at Digital
Commons@WOU. It has been accepted for inclusion in Graduate Theses, Action Research Projects, and
Professional Projects by an authorized administrator of Digital Commons@WOU. For more information, please
contact digitalcommons@wou.edu, kundas@mail.wou.edu, bakersc@mail.wou.edu.

Deol

1

Writing with Purpose and Intent
Carmen Deol
An Action Research Project Submitted to Western Oregon University
In partial fulfillment of the requirement for the degree of:
Master of Arts in Teaching
June 2022

Deol

2

Deol

3
Abstract

Action Research Projects are presented in the Graduate level as a key component to the learning
achieved within a given program. It is a crucial yet beneficial part to earning a Master’s degree
because it exemplifies the hard work and dedication one decides to put forth. Specifically, in my
Action Research Project, I have the opportunity to study myself as a primary specimen. My work
will be reflected upon and used towards better teaching strategies and practices for the future. In
this Action Research Project, I have covered topics such as scaffolding, differentiation, and writing
taught as a process.
Keywords: scaffolding, differentiation, writing
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Chapter 1

Purposes and Objectives for Action Research Project
During my K-12 experience, there have been multiple times I’ve felt unseen,
misunderstood, and/or overlooked. In addition, I recall struggling in many ways. There was one
class that I struggled with deeply as a Freshman in High-School and that course was Information
Technology. To give a basic run-down of the class, we learned how to work a computer using
word, excel, power-point, and advanced programs like photo-shop. My past educators came to
learn very quickly that I was the dinosaur of the class, always writing things in an old-fashioned
planner, hardly answering text messages, etc. With school starting at 7a.m. sharp and being a yearround athlete, I can tell you my arm would get tired of holding my sleepy head up for the
instructional portion of the class.
Being the sleepy kid, I did try my best to pay attention, but my teacher did not allow us to
write notes because she wanted us to soak it in. I was not excited or thrilled to come to class
because my brain had not allowed me to recall all of the instructions she gave us for the whole
period. Every day, my teacher would wait for my hand to slowly raise as I couldn’t figure out what
to do. I can still hear their voice from almost 10 years ago, this teacher walking over with
frustration asking: “Again Carmen? Really?” “Yes.” I was uninterested in her fancy programs and
the stock market. If she had taught me how to file my taxes I think I would’ve perked up a bit. I
felt that these programs and the stock market lessons had not been relevant to my future plans. In
Dewey’s (1916) writing he says: “Such a society must have a type of education which gives
individuals a personal interest in social relationships and control, and the habits of mind which
secure social changes without introducing disorder” (p. 104).
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To be honest, I was incredibly embarrassed to be in that class. The teacher would give me

a watered-down list of what to do and made a fool out of me by being so loud about it. This is what
Dewey would term disorder because my peers saw me as someone who couldn’t comprehend
instruction. If the teacher’s lectures were interesting and doable for the sleepy student, I’d say the
outcome would have been different for the both of us. My important take away was that I now
understand how difficult it can be when my students are tired first thing in the morning and do not
retain information right away. It has made me realize the lack of grace some teachers give, in
general. No notes were allowed, the lecture was quite boring, and the least my teacher could’ve
done was allow their students to go along with the instructions to do some “hands-on” practice.
I want to mention a part of my background representing a huge challenge during my K-12
years. I was unofficially adopted by my father’s parents because he was a raging alcoholic. My
biological mother wasn’t in the picture too often as she was an addict. I deeply related to El-Haj’s
writings in “The Beauty of America (2010)”. When reading the title at first glance, I initially
judged it because of how America can be quite ugly. El-Haj (2010) wrote: “Arabs and Muslims
[are considered] as outsiders in ways that echo broader cultural discourses that justify the global
ambitions of the United States.” (p. 243). My grandparents raised me with the customs and beliefs
their parents were raised with which was extremely difficult to work through. We are neither
Arabian nor Muslim, but many get confused when I tell them we are Sikh.
This stereotyping began to impact me in high school. As a high-schooler, I too felt the need
to be accepted but I noticed the natural segregation and allowed it because I didn’t belong to any
friend group or any organization on campus. I ran cross-country and participated in track and field.
Normally, the white kids were the ones promoted to captains. One look at me and they’d choose
the pretty blonde girl with perfect skin. As hurtful and subtle it was, I came out stronger and fought
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my way to be a captain for both teams my senior year. I learned that hard work can pay off, even
if it means you have to work just a smidge harder.
Systemic oppression is real and severe in school. Systemic oppression looks different in
every situation. Dewey (1916) writes about systemic oppression and how there is a law in place
which creates unequal treatment of a certain social group but specifically in education it means a
group may be denied access to an education. When I was in first grade, I had the opportunity to
attend a certain private school. As kids, we enjoyed running, playing, and eventually we’d fall or
get dirty somehow. I remember early one morning (for confidentiality reasons, we will call this
student Robby), Robby came to school with beaten up clothes, clearly dirty and slightly torn.
Everyone noticed but had not said anything because we felt extremely sympathetic toward Robby.
There were days where he would forget his lunch and couldn’t pay for a hot one, so we would
gather enough for him to eat. On this particular day, I remember listening to the teacher call
Robby’s parents. Our teacher said something along the lines of: “it is inappropriate to have kids
come to school in this condition” and “you’ve been warned before, your only option is to pick him
up or bring clean clothes.” That type of discrimination and oppression was shocking as a 6-yearold, and it still bugs me to this day.
In the event that things get as rough as it did with Robby, I can counter systemic oppression
in schools by accepting my students no matter what situation they may find themselves. I strongly
believe that education comes first. Sending students home just to clean up is one of the most faulty
and unreasonable justifications for sending a child home early. This is an example of systemic
oppression because schools place rules for students to look or be a certain way and often times
deny access to a required education. Clearly, Robby and his family struggled, but it is our job as
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future educators to be caring, loving, and understanding of an array of diverse backgrounds that
walk into our classrooms.
I can cultivate joy and justice in many ways. Joy is quite easy to spark in my opinion, I
think the key is total communication. When I can “joyfully” discuss what is going well or what
went wrong on an assignment with a student, we then become closer which makes it easier to
receive feedback from students. This positive interaction can potentially motivate students
intrinsically, to produce better products and ask more about the process in pursuing other work. I
know material items are considered to be the “last resort’ for kids, but I wanted to implement some
sort of “reward system.” Kids that work extremely hard from unit-to-unit deserve an extrinsic
reward. I, for one, am a sucker for donuts, cake, cupcakes and the like. Simple things such as
keeping a candy box or material items like books or fidget toys are something students appreciate.
Going through the K-12 system, classes that gave small rewards and treated me well definitely
made the hard work feel like it payed off.
On the other hand, I never really thought about “justice” in a classroom. However, I think
that the technology class I took in high school has served me well to answer what justice might
look like now. As a future educator, I know that justice doesn’t mean that my classroom will be
perfect, but it’s a great place to start. In Landson-Billings’ article: “Landing on the wrong note:
The price we paid for Brown,” they discuss how there was segregation in public schools’ due to
the skin color of certain students who were not allowed admission to the school. Due to this
injustice, I want to take action in my classroom. If I find out that any of my students are robbed of
an education, I’d like to be their voice and advocate. Segregation is a serious issue and is never to
be taken lightly. All students deserve to be treated equally and receive a well-deserved education.
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Another way I can show justice in my classroom would be to represent what it looks like

to engage in social justice. To start off, I want my students to know my boundaries and I want to
set up expectations for both the student and teacher. I think that helping my students find that social
justice will benefit them overall. I want to challenge my students on various topics and hear their
numerous amounts of perspectives. I also want to make my classroom a safe room where students
know they are cherished, cared for, and can receive help if need be. Social justice also emphasizes
the act of speech (or talking). Getting my students to discuss their knowledge will help them get a
better understanding with their peers as they all have different perspectives of the same thing.
Another skill worth mentioning is listening. Once students have grappled with both skills (speech
and listening) they are able to fully immerse in social justice learning. Being able to listen to
another argument and thoughtfully speak individualized opinions shows a growth mindset.
Moving forward, my role as a teacher is to reach out to my local communities. I want to
use my communications skills (as stated before) as it is so very important to keep in touch with
parents and students. I know that communities of color work differently than the White
community. I remember back in middle school, I had this teacher force me to call home because
my essay wasn’t broken up and she forced me to tell my mom (who was furious) that I didn’t do
my homework which resulted in me being grounded for a month. I understand that the home
situation may be extremely hard on my people of color, I can tell you from experience. However,
making successful learners (and making human human beings) in my classroom might be easier
because of my background/experiences.
As a teacher, I can lead from the “bottom-up” (rather than the “top down”) by establishing
my dominance as the teacher and then getting to know my students as real people rather than just
numbers in the system. To me, every student matters and I will never forget those teachers who
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saw right through me and would push me to be my best because they could feed off of my strengths.
Or the teachers who would allow me to tell them what is going on and what my sad nature was
correlated to. Leading from the bottom-up shows my students that I care to teach, and I care about
them as individuals.
As a graduate student, I found Hooks to be such an enthralling writer. I want to add all of
her quotes into my writing but I have to limit myself. One line that really struck me was when
Hooks said: “Part of the luxury and privilege of the role of teacher/professor today is the absence
of any requirement that we be self-actualized.” (p. 17) The point of becoming a teacher is not only
to “self-actualize” but to also guide our students into being the best learners they can be. It most
certainly is a luxury and privilege being a teacher, and it is worth knowing how we teach so that
we can improve our practices, or as hooks says, to “be self-actualized”. Continuing on with this
quote, Hooks (1994) says: “Not surprisingly, professors who are not concerned with the inner wellbeing are the most threatened by the demand of the part of students for liberatory education for
pedagogical processes that will aid them in their own struggle for self-actualization.” (p. 17) This
means that if I were to take over a class as a teacher that does not care for the well-being of students
(or even myself) I risk not only my student’s education, but I also throw out the pedagogical
process that assists students in becoming self-actualized too. In her writing, Hooks emphasized
being self-actualized because it means more than to teach, it is the point of being a human where
students are then molded into being citizens.
I think as a future educator though, it is extremely important now to be self-actualized
because I’ve come across teachers and professors who use Freire’s “banking system” (which hooks
also mentions) religiously. I certainly want to stray away from the idea that I am the ‘all-knowing’
in my classroom when I know I’m not. Being able to learn with students is quite liberating. There
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are things that students bring to my attention that I am genuinely surprised about which in turn,
encourages them to engage further. When I was going through my K-12 I learned so much through
my peers because sometimes my group would explain it better than the teacher would. I always
found it so odd when my teachers would say “I learn from you guys as much as you learn from
me” and I now understand that it’s just their way of letting us know that those teachers are
partaking in self-actualization.
Who am I becoming as a teacher? I am becoming the person I needed in a K-12 setting. I
have learned the many set-backs communities have faced, with the pain and suffering students
have experienced, and the diverse cultural background we all bring to the table. I have learned that
I need to be self-actualized so that I can be the change I want for the better of my students. I am
becoming the type of teacher who wants to help everyone and anyone at all times. I needed teachers
that cared about the education they were providing as much as I cared to learn and understand
skills. I know that moving forward, some of the most important aspects of teaching include
differentiation, scaffolding, and learning the writing process as a skill building tool for real-world
relevance which I will be discussing within the next chapter.
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Chapter Two
Review of Literature

Purposes and Objectives for this Literature Review
The purpose of this literature review is to discover how teachers and researchers show that
differentiation strategies in English Language Arts allows deeper level thoughts, understanding,
and keeps students engaged by planning ahead. I am asking how my own methods in addition,
reflect the type of teaching students need to succeed. The reason I chose differentiation for my
research is that some teachers are all too comfortable using the same techniques with all students.
Once the lessons someone teaches become boring, students can sense it, and thus, learning
becomes boring for them. As an educator, it is extremely important to be passionate and excited
about the work and effort we put in. The most inspirational teachers normally give it their 110%,
even when the lecturing has to be heavy. The most exciting classes come from the most excited
teachers. There is quite a stigma with students believing that English in high-school is boring
because they believe that the texts, assignments, and any other material aren’t worth their time.
Theme 1: Differentiation
Differentiation is a process of which ongoing assessments are tailoring instruction which
meets individual needs. Differentiation can pertain to content, process, products, and/or learning
environment. One of the biggest problems teachers face today is the lack of social-emotional
students have. There was basically a two-year gap from students stopping school to restarting due
to COVID regulations. As teachers try to push through the year, there are many things pushing
back. Lack of motivation, lack of social-emotional learning, and lack of differentiation. Although
it is not a teachers’ job to strictly teach a lesson on those struggles, it’s important to keep them in
mind to continuously become a better educator. For starters, teachers can begin to differentiate by
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pulling from students’ prior knowledge and scaffolding a plan that can possibly be intriguing to
students. It is important to know what differentiation means. O’Brien and Guiney compare
differentiation as a store-bought process. Similarities of trying to build something at home through
instruction relate to a teacher’s process when teaching because those simplified instructions are
what drives the class to achieving the central focus (or other goals). In their book, O’Brien and
Guiney (2001) write: “Differentiation is not about trouble-shooting. It is a concept that has to be
seen in an inclusive way, applying to everyone.” (p. 8)
I think that carefully crafting plans (including at the early stages of teaching) helps
overcome struggles with differentiation. Differentiation strategies engage students in a way that
allow the student to grapple with information rather than the teacher being a bank of pure
knowledge. It may be fairly easy to claim that differentiation skills can be attained but there is also
something else that is extremely important which is scaffolding. The most important categories
students need to work on are reading, writing, speech, and listening. These are all very important
skills that require lots of scaffolding and differentiation.
Nichols (2006) talks much about the speech aspect with students that are constantly
developing the four stated skills. Meaningful/purposeful talk adds to language development, and
students seek the opportunity to surround themselves by those who sound the same. On page 14,
Nichols some strategies used for young students include: “habit: children’s willingness to talk a
lot, kinds of talk resulting in genre, and language conventions.” – through these strategies, teachers
are able to have their students strengthen the way they think, talk, and form true meaning out of
what they want to convey through speech. Developmental patterns start to occur for non-Native
speakers (and Native speakers) as they continually practice their skills throughout the day. A few
other helpful tools Nichols (2006) mentioned in the text were: “grouping, selected partners,
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charting, picture books, multiple exposures to literature…etc.” Once students are getting the hang
of purposeful talk, they start to understand how the English language works which makes them a
bit more comfortable to converse often.
With speech, students need to know how to read which means that comprehension with
text is crucial. As Beuhl (2011) writes in Chapter 3, “Needless to say there is a lot going on
underneath this paragraph; what the author does not tell us is the most important variable in our
comprehension of this passage as readers.” (p. 77) Comprehension isn’t just what the text tells us,
it’s also what is in between the lines that give us clues to what’s going on. So, the dynamic between
the author and reader must have some sort of connection going to keep the story interesting. The
author will write to your identity and general knowledge, which leads the reader to dig deeper by
either research or more knowledge about the content. As readers however, we constantly search
for the connection between ourselves and the author. We as readers need previous knowledge,
schema, topic knowledge, text to text/self-knowledge. Another point being teachers should be
mediators with knowledge and the content they teach. In Chapter 4, there is some discussion about
matching the cultured identity – so students will be more likely to read something that they can
internally connect to and not much background is needed to be researched. Teachers need to
introduce ideas about how to read a text through prefacing it. We need to start by frontloading
content. Good readers are able to pick and choose what may occur through prior knowledge. Idea
about something called a quick write where students pick out what they think are important ideas
about a given topic (can give quick writing prompts). Meaningful associations are important
because students can learn how to work together better. Using a knowledge ladder can be a useful
tool to help comprehension. Another few important points the author makes are basically on
development to make whole and rational decisions. For example, they discuss importance on
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brainstorming and confirming what we know or what was heard. The idea of “revising what the
author stated” is worth mentioning because we confront issues or ill-said authors may use their
bias on. These strategies are to keep students on their feet. It’s a good challenge for both the teacher
and student as it can be a good point of conversation. I could see myself using this as a tool for
complex texts.
Reading plays a huge role for students that are in the K-12 system (Tovani, 2006). Tovani
makes a point in their article about how reading at a rigorous pace may look different for every
student as the word “rigor” used to mean “too hard”. With that being said, some content that might
be too hard for one student might be a walk in the park for another. The book also emphasizes how
reading dense textbooks as possibly a freshman in high school can be a brand-new experience.
Without the proper guidance, students may not see the importance in reading lengthy, boring, and
jargon-filled texts. That “rigor” aspect to reading textbooks could absolutely be detrimental to such
young students, and it’s important that they have useful and at least somewhat interesting resources
that they can choose from. True struggles normally result when students reading ability are not up
to par which means they may be below grade level, (including in this day and age) and the content
given is just too hard (Tovani, 2006). Students that struggle with content or reading to begin with
have higher chances of giving up to those who have practice reading academic texts (Tovani,
2006). A huge factor is intrinsic motivation. Jessica Platt wrote an article called How Far Does
Choice Theory Succeed, Within Classics, as a Form of Differentiation in the Classroom? The point
of the article is to prove that differentiation and choice matters when teaching. Platt (2018) used
two different classes as their source to back this theory up with evidence. Platt (2018) mentions in
their academic article that: “while there have been few studies on how choice benefits students in
a natural classroom setting, those that have been carried out found that ‘giving students choices
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helps to build other important skills, such as self-regulation’” This is important to note because if
teachers were to teach boring content that they don’t like or care for, students sense that. This plays
into intrinsic motivation because as Platt (2018) puts it: “If students have taken a task from a choice
of tasks, it is possible that they will be likely to work harder because they feel more in control. It
is also plausible that they will attempt the more difficult activity, and in theory students should
feel more open and willing to do so. This theory is closely linked with intrinsic motivation, which
is when people engage in something for its own sake.” Students partake in activities they enjoy
because they want to do these, not because they’re being forced into it.
Having fun in the classroom while giving relevancy and academic value has proved to be
a sound practice. “The dynamic between teacher and student demonstrates that the exchange of
power is part of a complex relationship in which teaching is used as a way to free students from
the societal constraints of power, and to create a positive learning experience for students (Hooks,
1994).” (Johnson & Gonzalez. p. 18) When speaking of the “dynamic” it is important to mention
how relationships between teachers and students create an environment that becomes safe. Once
students feel safe, they are able to share more about themselves to teachers, peers, and those around
them. This positive learning experience for students gives them the chance to have fun and teachers
are then able to get to know students as learners and as people. After teachers start to establish
those personable connections, relevancy to academia becomes fluid because teachers know
background information that students are interested in which makes content far more engaging.
“In addition, a culturally relevant pedagogical stance can equip ELA teachers with ways to engage
students (about content and/or behavior) using languages and practices that connect with their
lived experiences.” (Johnson & Gonzalez. p. 18) Culture plays a big role when teaching because
of the variety of diverse learners have expanded which means that a teacher’s tool box for
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differentiation needs to expand too. Relevancy engages students in engaging their language
practices because skilled teachers are able to draw on unique lived experiences. In addition to this
thought, Buehl (2011) mentions how a student’s academic identity is continuously growing which
means we have to get them to become what he calls “insiders” to the way we think when it comes
to our specific content. We must constantly question disciplinary texts, discuss with the author and
find purpose of what the text is asking or what author us trying to tell us. Beuhl (2011) says: “An
essential facet of thinking like an insider is question generating.” (p. 185) Constantly asking
questions will keep students engaged and thinking deeper about the texts. The main idea of this
entire chapter (Chapter 5) relies on the taxonomy of both the student and teacher. To build a
student’s inquiring mind, we have to not only challenge the way they (students) think but also be
of support through frontloading.
Theme #2: Scaffolding
In this sub-section, actual strategies for scaffolding and benefits will be described. First
and foremost, scaffolding can be described as designing ‘units’ based off of a sequence of lessons.
These lessons then lead students to be exposed to differentiation. This is often a “bottom-up”
approach where teachers work backwards and start with the end goal in mind. The biggest
challenge I endure is finding where to start so that I can become a better teacher. With this writing,
I will explore the backward design to help ensure that I can be a valid candidate.
In his writing, McLeod (2022) describes scaffolding compared to “Vygotsky’s concept of
‘the zone of proximal development’ which Vygotsky describes as: ‘the difference between the
actual developmental level as determined by independent problem solving and the level of
potential development as determined through problem solving under adult guidance or in
collaboration with more capable peers’” (Vygotsky, 1978, p. 86). Although this is extremely dense,
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the reason McLeod (2022) brings up Vygotsky’s description is because of the mere fact that
Vygotsky was an early child development theorist. What Vygotsky is saying in this quote is that a
child’s developmental level is swayed by individuality as well as the those around them that
include adults and peers. The key word Vygotsky mentioned was “collaboration”. In collaboration,
students are able to increase these levels of independent problem solving as they acquire new skills
and new ways of thinking. Moving forward, McLeod (2022) uses the metaphor of ‘scaffolding’ to
represent the special quality of this ‘guidance’ or ‘collaboration’. Though its source is child
psychology, the metaphor has become adopted in ‘language in education’ circles because of its
emphasis on the role of language – and especially spoken language – in children’s learning.
In addition to this, I must include Bloom’s work in taxonomy. McDaniel (2021) explains
that the important points for Bloom’s Taxonomy are: “Knowledge, Comprehension, Application,
Analysis, Synthesis, and Evaluation”. These categories are deeper than the words that they
represent. Knowledge is the basic skill that is necessary to process a student’s surroundings.
Comprehension allows students to know what is being communicated. Application is the action of
using abstract ideas to create concrete ideas. Analysis confers to the process of communication
and the elements of each idea of which needs connections. Synthesis puts together the elements of
each idea as parts to a whole. Lastly, in evaluation, this represents the judgement about the purpose
of materials. The reason these are so important is that they play a bigger role in education and it
relates to scaffolding as a process. McDaniel (2021) explains the “why” behind Bloom’s
Taxonomy. For starters, McDaniel mentions that “objectives (learning goals) are important in a
pedagogical interchange so that teachers and students alike understand the purpose of that
interchange.” The point of having learning goals and being able to be a flexible teacher to adjust
to students shows that the point of scaffolding is about students and common ground to understand
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said learning goals. It is important to break down the process so students can chunk learning into
a far more attainable way of learning. Next, McDaniel says that as teachers, we are “organizing
objectives helps to clarify objectives for themselves and for students.” This means a teacher is to
organize objectives in which allows clarity for objectives for themselves as teachers and for
students. This is a common goal both sides will work towards to achieve a high academic stance.
Last, McDaniel mentions “having an organized set of objectives helps teachers to: ‘plan and
deliver appropriate instruction’, ‘design valid assessment tasks and strategies’, and ‘ensure that
instruction and assessment are aligned with the objectives.’” This is summarizing points already
made to emphasize the importance to plan ahead, make valid strategies, and to make sure that the
instruction and assessments that are given are related to objectives that a teacher has made for the
class. Often times, the objectives are made first to ensure that the lesson develops in a way that
connects to bigger ideas.
Moving forward, Ivana Simonova (2014) had written about a study of which a two-year
process took place. Within this two-year process, research had shown students’ knowledge
expressed in basic test scores taught two different ways. The first being in “ICT supports” at a
distance for COVID-19 (Information and Communication Technology) and the other with a
regular face-to-face class. “Learning Portal” defines ICT supports as: “replacing chalkboards with
interactive digital whiteboards, using students’ own smartphones or other devices for learning
during class time, and the “flipped classroom” model where students watch lectures at home on
the computer and use classroom time for more interactive exercises.” The strategies being used to
enhance student learning were comparing how technology (or ICT supports) in distance learning
could be a tool (for differentiation/scaffolding) rather than just meeting in a class face-to-face.
“Resulting from the research results we can state that students in the experimental group reached

Deol

21

the same test scores in the ICT-supported distance process of instruction in memorizing,
understanding, developing new knowledge and applying it in problem situations as the students
within the traditional present face-to-face process of instruction.” (Simonova, p. 411) Taking what
we know about Bloom’s taxonomy, Simonova (2014) was able to prove that even through distance
learning in a pandemic, students are able to achieve the same rigor as they would in a normal class
setting. The most important thing Simonova (2014) mentions in this piece of writing is that:
“bringing computers to schools is less important than providing teachers with new ideas.
Technologies do not aim at removing traditional educational methods and forms.” (Simonova, p.
412) This means that the technology can be a great tool to use but the technology isn’t necessarily
used as a primary tool to teach. It is the teachers job to direct through scaffolding and
differentiation.
In their article: Using Scaffolding Strategies in Teaching Writing for Improving Students
in Primary School, Padmadewi (2019) confronts the difficulties of skillfully writing in English.
The purpose of the study was to collect data on scaffolding activities when teaching writing. These
methods were used to improve the English literacy of grade-school students. Although my main
focus is on high-school students, the level of competency may range which means that all grades
are applicable. This study specifically analyzed how teachers used different scaffolding strategies
to improve literacy rates, improving not only quality but the intrinsic motivation/attitude for
writing, and lastly, scaffolds which contributed to students writing competency. Padmadewi
(2019) writes that “scaffolding strategies which included process based writing techniques, sight
word exercises, and problem solving based learning instructions provided with reading response
journal.” (p. 156) It is important to build students vocabulary (as mentioned before) and being able
to keep that in a journal to refer back to for academic purposes assists students’ retention while
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they are more likely to actually use this language in an appropriate discourse. Padmadewi (2019)
also mentions: “the use of scaffolding strategies reveals clear improvements not only in terms of
the writing quality but also students’ attitude and interests. The results implied that the quality of
the scaffolding has beneficial contribution to students’ writing competency.” (p. 156) This means
that Padmadewi (2019) was able to have students connect prior knowledge to these scaffolding
approaches to which students were intrinsically motivated to improve on their writing competency.
Once students felt like the work was relevant to them, they were able to have a better outlook on
increasing their writing skills. One thing that is worth mentioning, in their conclusion, Padmadewi
(2019) says that “scaffolding also promotes students’ learning autonomy which leads students to
be more confident and responsible in their learning and help them learn how to mean using the
language.” (Padmadewi, p. 160) Giving students options makes them feel like they have the
autonomy and even helps with decision making. Students are able to make the choices based on
interests which makes them far more susceptible to intrinsic motivation. Students who are willing
to learn more become confident and are self-motivated to help themselves and possibly those
around them.
Kelly Gallagher and Penny Kittle have written a fantastic book called: 180 Days: Two
teachers and the quest to engage and empower adolescents. This book gives many great
differentiation and scaffolding strategies to use in the classroom. To begin with, they mention that:
“if teachers never practice making instructional decisions, they will never get good at making
them.” (Gallagher & Kittle, p. 4) Compared to Padmadewi’s (2019) writing, Gallagher and Kittle
mention how it all starts with how a teacher makes instructional decisions. Instructional decisions
mean that the intentions of the teacher are for the better good of the students. When teachers start
to look for the greater good in scaffolding, we (as teachers) are able to connect with students on
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another level. For example, Gallagher and Kittle mention that: “we start with contagious
enthusiasm for both reading and writing. Joy is an intentional stance. We seek life-sustaining,
mind-expanding experiences with books and writing that will resonate with our current students.”
(Gallagher& Kittle p. 5) Being enthusiastic about reading/writing gets students to also become
enthusiastic. The enthusiasm is what resonates the most which pushes students to want to do their
best. Gallagher and Kittle say that: “we know adolescents are more likely to invest in the deep
thinking needed for intellectual growth when given a choice, and our units are designed to give
students choices.” (Gallagher & Kittle, p. 12) Also mentioned in Padmadewi’s (2019) writing, the
autonomy students receive makes students intrinsically motivated to learn. The research has
proven that simple choices allow for deeper level thinking and motivated actions in a students’
process to learn. Before moving forward, it is important to note on page 85, Gallagher and Kittle
reveal one of the biggest tools to successfully use scaffolding in the classroom (with either reading
or writing). Their subtopic states: “Start with the Finish Line in Mind”. (Gallagher & Kittle, p. 85)
This closely relates to the “bottom-up approach” which Blooms taxonomy also refers to. Learning
goals that are clearly communicated, valid strategies are utilized, and evaluation based on data are
constantly kept in mind. Gallagher and Kittle also believe that “syntax” and “digital tools” are
tools that assist students in their conventional learning. The digital tools Simonova (2019) has
proven to be a neutral for the outcome of actual learning.
In their educational journal, Yulia Vonna, Nur Mukminatien, and Ekaning Dewanti Laksmi
have written “The Effect of Scaffolding Techniques on Student’s Writing Achievement”. This was
a study in which the writers investigated what effects “scaffolding” had on students in their writing
techniques. Vonna, Mukminatien, and Laksmi believe that these techniques enable the teacher to
create an environment that is positive and impactful. “Scaffolding is the term originated from
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Vygotsky’s concept of the Zone of Proximal Development (ZPD). Vygotsky defines ZPD as the
distance between the actual development level of the learner, as determined by independent
problem solving, and the level of potential development, as determined through problem solving
under teacher guidance and/or interaction and collaboration with more capable peers (Vygotsky,
in Walqui, 2006).” (Vonna, Mukminatien & Laksmi, p. 228) This ties back to McLeod’s (2022)
article and what was said earlier about “a child’s developmental level being swayed by
individuality as well as the those around them that include adults and peers”. ZPD allows students
to portray deeper level thinking and develop independence as they slowly stop relying on that
guidance and collaboration. Vonna, Mukminatien, and Laksmi also brings up that: “scaffolding
techniques that break the writing process into smaller steps, feedback related to ideas and
accomplishment, peer feedback leading to confidence building have offered valuable opportunities
for learning writing.” (Vonna, Mukminatien & Laksmi, p. 231) These techniques involve breaking
large units into smaller portions/lessons. This means that if I, as a teacher, wanted students to write
a full essay, I wouldn’t just assign the essay and expect a positive outcome. Instead, I’d scaffold
lessons based on the students’ needs and I’d break the lessons up into smaller chunks. For example,
I could start the first few lessons by having students research a topic that interests them and simply
write about it. I could then proceed (depending on the class) to move forward and teach students
how to write a thesis statement and so on. Generally, these “collaborative activities provide
students with many experiences when the students work with their peers. Santoso (2010) views
the opportunity to interact with other learners in sharing, constructing, and negotiating meaning
leads to knowledge construction.” (Vonna, Mukminatien & Laksmi p. 232) Although independent
work is valuable, students need to hear from their peers and hear about different perspectives to
grow their knowledge. Continuing with the example of writing essays, during the brainstorming
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process, it is beneficial to independently brainstorm and then share with peers. This is so that if a
student is struggling or needs assistance with expanding on ideas, they can receive supports
through peers and the teacher.
In Ikawati’s (2020) writing about Scaffolding in Teaching Writing they explore how their
studies show that scaffolding is a useful strategy in which a students’ writing skills can improve.
Ikawati (2020) writes: “the results of the study show that scaffolding can be used as teacher’s
strategy to improve students’ writing skills by integrating the writing process in the genre-based
approach representing the scaffolding. It shows how the teacher gradually removes his assistance
as soon as students have the experience for completing the task.” (Ikawati, p. 48) Vonna,
Mukminatien and Laksmi would agree that the more scaffolding a teacher is able to incorporate
into lessons/unit the more students are able to become independent. Students are able to work
together for in-depth ideas but they become autonomous and are able to make strong decisions on
their own. “Through scaffolding, students will learn how to experience the strategy, rather than
merely to complete the task and it leads them to be autonomous and successful writers.” (Ikawati,
p. 48) Once again, instead of assigning an essay, it would be agreeable to break a big assignment
in chunks as Gallagher and Kittle might say with ‘the end goal in mind’. Lastly, Ikawati says that
“…if a teacher is being a resource, she or he will be definitely exhausted during the whole teaching
and learning process and students will not be motivated to learn because the class atmosphere will
be teacher-centered as if students have no chance to actualize themselves. This will definitely make
students too dependent on the teacher and inhibit them from being autonomous” (Ikawati p. 49).
This means that scaffolding is student centered so that they can at least begin to ‘self-actualize’.
The amount of autonomy can be gauged so that it fits a class.
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My goal as a teacher is to scaffold lessons to make sense of the work that is being done.

Scaffolding should influence the type of differentiation. The importance of scaffolding is having
a student-centered classroom which is a positive learning environment. Different strategies have
been proven to show that there will be success in students’ academics. Things such as learning
vocabulary, working collaboratively, sharing with peers, and autonomous decisions. will allow
students to become aware of self-actualization and are able to make strong decisions as an
individual.
Theme #3: Writing
In the past two sub-sections, a few things that had been discussed were: ongoing
assessments to tailor instruction which meets individual needs and differentiation (which can
pertain to content, process, products, and/or learning environment). As well as scaffolding being
described as designing ‘units’ based off of a sequence of lessons. These lessons then lead students
to be exposed to differentiation. This is often a “bottom-up” approach where teachers work
backwards and start with the end goal in mind. In this sub-section, I will discuss how the writing
process affects students writing whilst using scaffolding and differentiation. So far, there have
been many positive outcomes.
Beginning in Chapter one, Donald Murray’s (2011) writing, Teach Writing as a Process
Not Product (revised book by Victor Villanueva and Kristin L. Arola) they begin with a metaphor
about the writing process. Instead of just reading literature, they mention how students also have
to produce literature in their writing. Rather than breaking down the process, teachers habitually
pass students on to the next grade which then makes it a new teacher’s problem. Murray (2011)
writes: “Instead of teaching finished writing, we should teach unfinished writing, and glory in its
unfinishedness. We work with language in action. We share with our students the continual
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excitement of choosing one word instead of another, of searching for the one true word” (p. 4).
What Murray implies here is that since writing is a process, we should encourage revisions. As
students work to learn how to speak, it is important to know how to work through writing and
work with it in “action”. It is exciting to work through sentences and word choices when writing.
Another implication Murray makes is that teachers and students are a team. Using the word “we”
means that teachers model the same steps students need to succeed. The writing process is quite
simple as Murray (2011) says: “The writing process itself can be divided into three stages:
prewriting, writing, and rewriting” (p. 4). These three processes mean that the intentions of the
teacher need to be for the better good of the students. When teachers start to look for the greater
good in scaffolding, we (as teachers) are able to connect with students on another level (Gallagher
& Kittle, p. 4). Breaking the process down to scaffold writing, and categorizing it into smaller
chunks can assist students with ‘independent problem solving’. This process must also be
associated with Bloom’s Taxonomy or starting from the ‘bottom up’ approach. Lastly, Murray
gives ten implications in his writing. These all leads to the idea about how to scaffold for students
when teaching to write. Similarly, Padmadewi (2019) discusses how scaffolding can promote a
student’s autonomy. (Padmadewi, p. 160) In doing so, students become stronger writers, and
teachers stronger for learning these skills.
In their book, A Student's Guide to Academic and Professional Writing, the authors Katie
O. Arosteguy, Alison Bright, and Brenda Rinard explore many topics for teachers to use as tools
just as Gallagher and Kittle do. One of which is designing lessons in general. This example given
was based on a writing lesson. Many components are added to assure that students are on the path
to succeed. Starting with the ‘end in mind’, the authors first address the rationale behind teaching
and learning standards (Arosteguy, Bright, & Rinard p. 103, Gallagher & Kittle, p. 4). Within the
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specific example, in an expository writing unit, to work from the ‘bottom up’, teachers need a
rationale. This rationale (answering the why and how behind lessons) assists teachers into
achieving a central focus. Once the teacher has answered all of these components, they are
essentially working backwards from a central focus. This is similar to how McDaniel says:
“objectives (learning goals) are important in a pedagogical interchange so that teachers and
students alike understand the purpose of that interchange.” With that being said, the point of having
learning goals is to adjust to students. This proves that the point of scaffolding is about students
and common ground to understand said learning goals which is part of Arosteguy, Bright, and
Rinard’s process. (Arosteguy, Bright, & Rinard p. 104, Gallagher & Kittle p. 4, McDaniel, 1970).
The authors also make a remark that their book is a resource of which has been used in research.
They encourage using this text to teach writing as it “improves teaching and learning” (Arosteguy,
Bright, & Rinard, p. 104).
In their research, Joanne Addison and Sharon James McGee have written an article called:
Writing in High School/Writing in College: Research Trends and Future Directions. The point of
their research was to juxtapose large scale data based on writing and authors’ research. They found
that four practices were effective in making writing a successful task. Practices are as follows:
“pre-writing activities, clear expectations, high-order writing, and integrated media” (Addison,
McGee p. 153). When comparing data between seniors in high school and first years in college,
the surveys were astonishing. In the study, students unanimously chose strikingly similar answers
which concluded that the practices stated previously are a staple to teaching “writing as a process”
(Addison & McGee p. 155, Murray, p. 4). Starting with the end goal in mind, explaining
rationale/standards, breaking down the writing process into ‘pre-writing activities, clear
expectations, high-order writing, and integrated media’, students will be able to not only
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comprehend enhanced writing abilities; but they’ll also be able to autonomously think as
individuals which can also be applied even after they graduate high school (Arosteguy, Bright, &
Rinard p. 104., Gallagher & Kittle 4., McDaniel 2021., Addison & McGee p. 153., Padmadewi, p.
160).
In Andrea Venezia and Laura Jaeger’s writing: Transitions from High School to College –
the writers explore the gap in-between high school students and college first year students. In their
research, they have found that students are unprepared when making the transition due to many
reasons – one of them being instruction. Students’ academic preparedness for any action they
choose to take after high school is important. There is a gap when it comes to support. Venezia
and Jaeger suggest that teachers encourage Advanced Placement courses (or International
Baccalaureate) for “rigor” as it has proven effective for “college readiness” (Venezia & Jaeger p.
125). However, the authors also mention those that may need extra support. Programs or
intervention courses such as: “Gear up, TRIO, Upward Bound, and AVID” have proven to be a
successful college and career readiness tool (Venezia & Jaeger p. 126). A critical idea that the
authors bring up is: “The standards aim to help students increase communication and critical
thinking skills and learn deep content knowledge. Because standards alone will not shift student
learning, the success of the CCSS depends on how they are implemented and whether the
assessments are summative, formative or both” (Venezia & Jaeger p. 130). Having standards and
rationale as an explanation to how/why the methods used are a sound practice becomes a necessary
step to students’ success rates (Venezia & Jaeger 2013., Arosteguy, Bright, & Rinard, 2010). Class
rigor and extra support are also beneficial to students who experience external factors that may
stand in the way of their success.
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Besides all of the possible techniques listed, a fairly unused system that Muriel Harris

mentions are writing centers. In their writing: What’s Up and What’s In: Trends and Traditions in
Writing Centers, Harris first dives into the history of writing centers and then discusses how useful
they are. Harris writes: “Writing programs without a tutorial component for one-to-one
collaboration in some form of a writing center are seen to be “incomplete” or lacking” (Harris, p.
16). One of the fundamentals of writing includes acknowledging that it is a process. When students
go to revise their writing, collaboration is considered to play a part in differentiating. (1990)
In their research, George E. Newell, Richard Beach, Jamie Smith, and Jennifer
VanDerHeide have written Teaching and Learning Argumentative Reading and Writing. These
writers came together to research and have proven that acquiring argumentative reading/writing
skills have become a key component in students’ cognitive and social skills. However, they address
the teachers’ skills in a way that asks teachers to recall ‘pedagogical theory’. They state:
“researchers study argumentative reading and writing, and consequently, these orientations
informed pedagogical knowledge that may support teachers' understanding of what argumentation
is and how it may be taken up in the educational contexts” (Newell, Beach, Smith, & VanDerHeide
p. 273). Interestingly, this is a practice to consider even before the planning process when preparing
to teach writing lessons. Cognitive and social skills play a tremendous role in the writing world as
they are tools in addition to writing centers, extra support programs and considering writing as a
process rather than a finished product. (Newell, Beach, Smith, & VanDerHeide p. 273., Harris
1990, Venezia & Jaeger 2013., Addison & McGee 2010., Murray 2021).
Pamela Royster, Jacob Gross, and Craig Hochbein came together to write an article called:
Timing is Everything: Getting Students Back on Track to College Readiness in High School. The
discussion here shares national trends that have set students in a “dropout crisis”. Royster, Gross,
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and Hochbein (2015) found in their research that most students’ skills were around the “8th grade
level” unless a student’s parental units had attained higher education. Clearly, these students have
a strong influential sway that assists in designing their individuality. In collaboration with their
peers and family students are less likely to rely on their guidance and are able to make choices on
their own such as going to college (McLeod 2022, Vonna, Mukminatien, & Laksmi, 2016.,
Royster, Gross, & Hochbein, 2015). Lastly, I’d like to mention that the writing students procure
in a class is something that should feel meaningful and applicable to their lives as it will begin to
make students intrinsically motivated (Ormrod, 2012).
Conclusion
The utilization of differentiation, scaffolding, and considering writing as a process leads to
better practices. It is crucial that English teachers consider these as techniques that are needed to
be successful in the classroom. Differentiation is the process of which teaching is driven by
instruction and assessment. Whereas, scaffolding is the method in which teachers release
responsibility to the student. Lastly, the writing is a process by which both differentiation and
scaffolding can improve both teaching practices and the classroom becoming a positive learning
environment. Creating a positive environment leads to students wanting to be in the classroom.
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Chapter 3

Methodology
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, and
feedback (from cooperating teacher, supervisor, and peers) as a means of data collection. I will
begin with a review of action research principles to establish the foundation for this study’s method
of inquiry. Second, I will review the choices and purposes of data collection that helped to highlight
my instruction and means for searching for improvement. Third, I will detail my context for the
study, methods of data collection protocols, maintaining credibility and trustworthiness of the data,
and acknowledge my limitations as a researcher. Finally, I will present the procedures used for
studying my practice, while providing data and analysis that speaks to adaptations and adjustments
made to my instruction as I implanted this study.

Research Questions
My focus for this research was to discover how teachers and researchers show that
differentiation and scaffolding strategies within English Language Arts allows deeper level
thoughts, understanding, and keeps students engaged by planning from the “bottom up” approach.
I am asking how my own methods in addition to, reflecting upon the type of teaching students
need to succeed. This focus aligned with the following InTASC Standards for teacher professional
development. Additionally, I considered how studying my own practice in line with InTASC
Standards could improve my own instruction and therefore, student learning. My purpose of this
study was to simply improve my practices as a novice teacher (or teacher-candidate). The research
question (s) for this study were:
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1. How does ‘differentiation’ affect students’ (performance) in the classroom? I hope to
learn how to utilize differentiation strategies effectively in my own class. Data gathered
from a focus on this question was used to test my own practices in the classroom.
2. What scaffolding techniques are useful and applicable for English Language Arts? I
hope to learn what scaffolding techniques there are and how they can be used for my
subject. Data gathered from this question was used to validate how scaffolding
techniques are effective in the classroom.
3. How does the writing process affect students writing - whilst using scaffolding and
differentiation? I hoped to learn how students’ writing could be positively affected by
both differentiation and scaffolding. Data gathered from a focus on this question was
used to describe how using differentiation and scaffolds make for a positive academic
impact.

InTASC Standards
In addition to my goals, the two main InTASC standards that I use to drive my goals are:
“Standard #2 Learning Differences - The teacher uses understanding of individual differences and
diverse cultures and communities to ensure inclusive learning environments that enable each
learner to meet high standards.” and “Standard #4 Content Knowledge - The teacher understands
the central concepts, tools of inquiry, and structures of the discipline(s) he or she teachers and
creates learning experiences that make these aspects of the discipline accessible and meaningful
for learners to assure mastery of the content.” The reason I chose Standard #2 is that I want to
ensure that in my classroom, I am allowing my students to learn the best way that they can because
“students do well if they can”. I have created relationships with my students, and that alone has
proven to ensure that I am including all students in activities, discussions, and more. I am able to
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hold my students to a higher standard because I am willing to understand where they are coming
from and I care about them as people, rather than numbers in the system. As far as InTASC
standard #4, I have chosen this due to the dense and complex texts that my students are told to
study/work with. As I am scaffolding my lessons, I am able to create a central focus (or main goal)
to reach. I reach this focus by planning through theory and creating learning targets (or baby steps)
to reach the focus. This is incredibly important because if teachers do not understand the material
that is given or why the material is given, it may not be academically appropriate.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the INTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this study
was designed as an action research study. Action Research Projects are presented in the Graduate
level as a key component to the learning achieved within a given program. It is a crucial yet
beneficial part to earning a Master’s degree because it exemplifies the hard work and dedication
one decides to put forth. Although Action Research Projects may vary in topics or density, the
point of active research is to reflect back on a prospective teachers’ abilities or skills within a
classroom. It is critical that teachers engage in Action Research as it helps them to examine and
improve their own practice.
Specifically, in my Action Research Project, I have the opportunity to study myself as a
primary specimen. My work will be reflected upon and used towards better teaching strategies and
practices for the future. My learning has been stretched in many ways which has changed and
shaped the way I view education.
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I viewed the education system quite harshly as a student in K-12. I felt that teachers hadn’t

really understood or sympathized which in return made me feel that the education I had received
was irrelevant. My goal for this Action Research Project is to accumulate strategies and techniques
which will benefit students with their writing process and education. The strategies I have studied
are ‘differentiation’ and ‘scaffolding’. These have been proven to be intricate strategies of which
I can include when teaching in my own classroom. The major characteristics of ‘Action Research’
is to continue improving within one’s practices. I believe that by studying the way I teach now can
help my grow as a teacher by defining any weak points and actively striving to correct them.
Data Collection
The basic steps in action research are 1) identify strategies and techniques of which will
benefit students in the writing process, 2) collect data by using differentiation and scaffolding (in
assisting writing as a process), 3) analyze and interpret the collected data, and 4) carry out action
planning, which represents the application of the action research results. Data collection in an
action research project typically is related to the topic or issues, and provide answers pertinent to
the research questions. As Padak and Padak observe, “Any information that can help you answer
your questions is data” (1994). Therefore, I used a variety of data collection tools related to my
topic to ensure the validity of my results. Furthermore, I adhered to the following four
characteristics in determining the data I would collect for my study, 1) anonymity of students, 2)
comparison in data collection was built in so that the results could be judged against themselves
both before and after the intervention period, 3) aspects of performance to be examined were
identified prior to data collection so that the information was relevant and connected to the research
questions, and 4) a variety of data was collected so that different aspects of the topic could be
brought to light (Padak and Padak, 1994). Finally, because I was studying my own practice while
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I was in the middle of said practice, I acknowledge the “spiraling nature” of data collection in
action research (Padak and Padak, 1994). By focusing on data in connection to my research
questions, my attention tuned to other pieces of data that emerged in relation to my questions.
These emergent data pieces were included as part of the study as they had relevance to my research
questions.
Because my research questions focus is on identifying strategies and techniques of which
will benefit students in the writing process, I chose to collect data that would provide information
about how my practice and the interventions I identified aligned with the research topic. The types
of data I chose to collect are described next.
Prior/Background Information:
Collecting data from previous lessons created. I have back to see what has been successful (and
not successful) to determine how to go about future plans. I have also documented what has went
well in the classroom (with specific differentiation/scaffolding) to learn how to better my teaching
practices. Finally, I will have enough evidence to show my growth in scaffolding/differentiation
over lesson a span of lesson plans. My goals for the future are:
Planning:
Here, I will instruct using scaffolding techniques and improve these practices by noting
any comments for improvement from my Cooperating Teacher or WOU supervisor. I am aiming
to synthesize these notes, meetings, find any patterns in my teaching and make goals.
Using Writing as Demonstration of Student Learning:
I will use my journaling here to provide as a demonstration of my students learning. I will
not be using any specific students work, rather this is where I will share any sentence stems,
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prompts, and/or writing tools which are scaffolded/differentiated for students to use in
assessments.
Context of the Study
The context of my study is in a small rural area. However, this schools’ population has
grown over the past few years due to its housing development. Although populations have grown,
the school has enough supplemental staff which means that class sizes are fairly low. Each class
varies but the average class size is about 20 to 25 students (not including educational assistants).
These classes are based off of a ‘block’ schedule with A and B days. On A days, students attend
classes one through four. On B days, students attend class periods five through eight. Students also
spend 30 minutes each day in something called ‘Advisory Group’ which develops their college
and career goals throughout students four years in high-school. Known for its farming and
agricultural life, this school serves to teach 9th through 12th grade students. The school as a whole
is quite organized in the sense that each department has a person who is appointed to facilitate
meetings, and guide teachers towards working with standards/moving on to different units. The
amount of teachers that work in a department is often set. This means that there are teachers that
teach at least two grade levels and at least two teachers teach the same area. These teachers
normally work together (in pairs) or as a department team. A unique aspect worth mentioning is,
teachers here are able to construct their own curriculum/lessons based off of state standards. For
example, the class that I was placed in has a teacher that teaches a 9th/10th grade ‘honors’ English
and 9th grade U.S. History. Although there is another subject that does not correspond to my
content, my mentor and I collaborate effectively to teach our students. Although I am a teachercandidate, I teach over half of my mentors English classes. I attend meetings, and shadow my
mentor as often as I can. The majority of the student population is Caucasian within the school and
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within each class we teach. Our classes do not have any students that are on IEP’s or Modified
Diploma’s. However, there are students on 504’s and some are TAG identified.
Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To lend
credibility to the results I will share from my self-study of my practice, it is important to describe
my role in the classroom where I teach. In this section I will focus on describing my own classroom
and my role as the teacher. As previously mentioned, I am a teacher candidate. I have started my
first term by primarily observing and writing thorough notes about the lesson and creating
relationships by learning students’ names and interacting in the lesson when I could. During my
second term, I made more of a contribution by creating a few lessons and by the end of the term,
we split English classes evenly. By the time my third and final term came around, I have taken
over half of my mentor’s courses. I am at the school full-time and I constantly collaborate with my
mentor to create lessons, assessments, and future plans. During the beginning of this journey, I
noticed that the writing students had submitted were of low quality. I was fascinated by the
teaching in place which would improve their skills. I noticed through a single given day, instruction
had been differentiated to fit students’ needs and with each class there were scaffolded strategies
to improve teaching practices and students learning. I wanted to know what I specifically did to
differentiate and scaffold for the writing students have completed to then make a ‘writing process’.
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How I Studied My Teaching
The actions in place to answer my research question(s) are comparing lesson plans,
recording meetings (through writing) with my cooperating teacher and supervisor, and writing in
a journal about the mindfulness of my process. This study will take about seven to eight weeks to
complete. Each week, these actions (stated above) will be recorded in writing. I am specifically
looking for students improving their writing skills through assessments while using techniques to
differentiate and scaffold. I will design lessons that focus on using these techniques and the
improvement of students writing through depth by using materials (text). My goal for students is
to use the given text to back up an argument/point. To answer my research questions, within my
lesson plans, I plan to incorporate strategies mentioned in the Literature Review and record this
data which will advise future teaching strategies.
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Chapter 4
Findings

Research Questions
To begin this section, I want to first discuss the data used. To collect data, I gathered lesson
plans, journal reflections, and feedback (both from my Cooperating Teacher and Western Oregon
University Supervisor) to answer proposed questions from Chapter 3. The questions proposed are
as follows: How does ‘differentiation’ affect students’ (performance) in the classroom? What
scaffolding techniques are useful and applicable for English Language Arts? Lastly, how does the
writing process affect students writing - whilst using scaffolding and differentiation? By answering
these questions using the data I have gathered, I will be able to find the most effective
techniques/practices to employ in my classroom. These techniques/practices will prove to be sound
practices to implement in an English Language Arts pedagogy, and I will successfully prove how
my practices have naturally ameliorated in the duration of my ‘teacher-candidacy’ experience.
Within my research in Chapter 2, I have mentioned some effective techniques/practices to
increase student engagement within the writing practices using differentiation and scaffolding.
Some of these practices include: Writing as a process (Murray, 2011), collaboration with peers
(McLeod. 2022, Vonna, Mukminatien, & Laksmi, 2016., Royster, Gross, & Hochbein, 2015), and
meaningful work that students feel are applicable (Ormrod, 2012). These are just a few of the many
techniques that were found to have been proven effective. Is this a sound practice? Possibly. I have
both qualitative and quantitative data that I have gathered starting with lesson plans. I created
lesson plans before entering my field placement as a teacher-candidate. These lessons are by no
means completely accurate; they are meant to reflect what I was planning instead of what I actually
taught. Although differentiation and scaffolding can happen within a moment’s notice, planning is
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a great way to incorporate both within the writing process. However, by correlating the quantitative
data I’ve gathered and comparing the qualitative data, I have found in these reflections that can
strengthen my practices.
Data Analysis
I began my data analysis by pulling up my old lesson plans before entering my site
placement. I then pulled up lesson plans from the first lesson(s) I taught, and lastly, I compiled a
document of recent lessons. As I read through these lesson plans, I was looking for any obvious
similarities (or differences). The next piece of data I will analyze are journal reflections. I had
begun writing reflections since the beginning of the school year just writing the format of my
Cooperating Teacher’s methods and strategies to engage students in learning. I found myself
feeling a desire to teach exactly the way he did, only to find that it did not match my own style.
However, these journal entries were the start of reflecting on my own practices. The last piece of
data with which I have chosen to interact with is; feedback from my Cooperating Teacher and
Western Oregon University Supervisor. I found their comments, goals, and tips extremely useful.
As I sorted through all of my data, I began to notice trends and themes within the scope of my own
research. To track these similarities/differences, I will refer these to any trends and/or themes as
‘codes’ to clearly organize my data and answer the questions proposed. Initially my codes were:
scaffolding, differentiation, and writing as a process. Although there are limitless possibilities to a
sound practice and valid techniques, a few other codes I have found were: assessment-based
practices and the gradual release of responsibility.
Lesson Plan Progression
At the start of my program, I had the chance to create a practice-based lesson plan that
would possibly serve in a class someday. As I had little experience in a class as a teacher, I hadn’t
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really taken notice to any differentiation or scaffolding strategies. Although I apply writing as a
process, I hadn’t taken notice to student performance using formative assessments. In other words,
I assigned busy work that was meaningless or in other words, I assigned busy work (see figure 1).
Figure 1
Pre-Placement Lesson Plan.

Note. One of the very first lesson plans created before entering placement.
In the figure portrayed above, the end of the lesson is shown. Although students have time
to work and have just written an essay before this unit; they are now working on another essay.
Having students work on two essays in a row would possibly damaging to engagement in the
classroom in general. Based on my experience in the classroom, I now recognize that students will
most likely not do any homework – and the homework is irrelevant to the essay they would be
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writing. It lacks differentiation as it fails to mention how it tailors to the students’ needs. It
technically has some sort of scaffolding as fewer directions are given to kick-start this lesson. Once
I began my placement as a Teacher-Candidate at the high-school, I had the chance to create lessons
using the same format with more knowledge about both differentiation and scaffolding. In my first
English Language Arts lesson, I taught students about ‘three types of irony’ (see figure 2).
Figure 2
First Lesson Plan in Action.

Note. My first formal lesson with feedback from supervisor.
In figure 2, for the planning portion of this lesson, I found that there had been a lack in
differentiation because I didn’t know how to incorporate it, and I didn’t understand what it meant
for my students specifically. However, when taking my supervisors comment (as seen above with
the highlighted text) and verbal suggestions from my Cooperating Teacher, I was able to shift
students ‘Funds of Knowledge’ towards a clip from The Office. I then began to scaffold by
allowing students to use sentence frames to complete the assignment. In the assignment itself,
students were expected to demonstrate what was learned from the lesson and apply it to the clip
from The Office. This video was a fun way to engage students in learning and solidifying a new
concept.
Figure 3
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Assignment for ‘The Three Types of Irony’.

Note. Assessment after first formal lesson.
Figure 3 is a representation of what students were able to view on Canvas (an online
platform where students turn in work). To support students, I proposed sentence frames so that
they could go back through the video (if needed) and find examples rather than worry about the
formal writing aspect. 45/99 students used the sentence frames (counting all students that
attempted one or all three). 42/99 students did not utilize sentence frames, and 12/99 did not
attempt the assignment (as can be seen in Figure 4). The proposed sentence frames allowed
differentiation in the classroom as a flexible approach to teaching how to write in an academic and
formal voice. The sentence frames affected students’ writing ability in a positive manner. Students
who used the sentence frames received full credit, and about half of the students who attempted
this assignment without using sentence frames also received full credit. The other half either
missed how irony was used or did not complete the assignment. Roughly 78% of students received
full marks.
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Figure 4
Data Synthesis of Students Using Sentence-Frames.

Data using 99 Students in Total.
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Note. Data based off of first lesson.
When it comes to scaffolding, I was able involve a gradual release of responsibility to
students as we went through Google slides (with time to practice each type of irony) and then
encourage students to complete an assignment. By using both techniques (scaffolding and
differentiation), I noticed that students had high success rates when it came to understanding
material. Finally, in a recent unit I taught, students were expected to read Twelfth Night by
Shakespeare. I was fully able to recognize and establish InTASC ‘Standard #2 Learning
Differences’ as my students are unique and diverse in their own way. It was blaringly obvious that
these students from a rural area would struggle with a dense text, especially Shakespeare. To my
advantage, I was able to spend two weeks in advance sculpting and creating lessons that would
assist students into reading the play as a class, then reading in smaller groups, and eventually
reading individually (as part of the scaffolding process). To differentiate instruction, I formally
assessed students through their comprehension of the play. For example, in class, I would stop the
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reading of the play and ask students what is going on or what is being said. I also used a set of
questions after each scene of the play to assess their knowledge. To further explain how I was able
to support my students, in figure 5 (shown below), I have put thought, time, and effort into
understanding the teaching process.
Figure 5
Built-in Student Supports.

Note. Improvement over time, practicing lesson planning/writing.
By comparison of the ‘three types of irony’, one can conclude that this planning tailors
instruction to meet the students’ needs. Along with the gradual release of responsibility (within
reading the play), students were able to read the play in groups and individually with my assistance
as needed. While assisting students through this process, I was able to increase feedback when it
came to writing as a process. In figure 5, spending the time to connect students’ “funds of
knowledge” was simply enough for students to consider and connect to the Shakespearean play
through writing. Their writing assignment was to answer questions to demonstrate their knowledge
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about the exposition and rising action. Although sentence frames were not used, the scores from
the previous lessons are valuable for future teaching. Those that turned in work received full credit
(and of course those that had not, received no credit).
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Journal Entries
As pictured below, I had written in my journal about my first lesson. Right away, I
considered it successful as I adjusted class-by-class. Using helpful hints from my Cooperating
Teacher and applying myself to the teaching process. I noticed that the fluidity was far more natural
and being able to teach the writing segment was easier. I picked out ‘wins’ of Day 28 as students
understood content, I smoothly taught through the power-point slides as a collaborating team. Once
I stopped pretending like I was all-knowing students became acquainted with me being a leader in
this new topic. I wrote instead of force feeding because in Day 27 because in Day 28 (view figure
6 below), I was extremely nervous, and flipping through the slideshow faster. But with more time
and practice, I became relaxed with the content and being in front of the class. I identified in Day
28, “finding activities that are more engaging” as a note to myself. I noticed that students
understood the concepts rather quickly (as they are in an ‘Accelerated’ course) and the activities
within the lesson might not have been as meaningful or relevant. I then proceeded to look for new
techniques in lessons to come which were then utilized. For reference, one activity that students
completed in the ‘Three Types of Irony’ lesson was taking a scenario (from a pile of six index
cards I had created) and then either finding a friend to act it out with or reading the card out loud.
Although it was fun practice for students to differentiate between ‘verbal’ and ‘situational’ irony,
it almost became redundant as I then presented Tedx videos for each (to elaborate on the subject
matter. After discussing further strategies with my Cooperating Teacher, we both agreed that
splitting up this practice might have been effective, however, it was evident that learning had
occurred as the data from the assignment shows.
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Figure 6
Journal Entry #1 for ‘Three Types of Irony’ Lesson.

Note. Initial journal entries for first lesson.
Moving forward, it was not until I became a full-time Teacher-Candidate, that I was able
to recognize my strengths. Planning ahead not only allowed me to reflect on my best practices, it
also made me realize how it correlated closely to InTASC Standard #4 – ‘Content Knowledge’. In
figure 7, I had written a journal entry in the middle of my Shakespeare unit. I came to the realization
that reading the play multiple times allowed me to better understand the material which then
permitted me to teach by knowledge of content. The more I know about the topic, the more I can
plan ahead to exemplify best teaching practices. I understood the trials and tribulations students
would face reading Shakespeare as I also faced those when I began reading Shakespeare in my
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undergraduate years. To scaffold any issues students might face jumping into the text, I created a
lesson where students were able to ‘meet’ characters and learn some background of the play. This
worked to the students’ advantage and assisted with any confusion before attempting to try the
material on their own. Based on prefacing the text, students had more time to focus on writing.
Figure 7
Journal Entry #2 for Shakespeare Unit.

Note. Journal entry for a unit that I planned.
Feedback from Cooperating Teacher and Supervisor
I have found that within my research, taking in and evaluating feedback from those around
me has benefit my teaching practices. The main sources of feedback came from both my
Cooperating Teacher and University Supervisor. Due to switching University Supervisor’s in my
first term, I will only include my Cooperating Teacher’s feedback from the Three Types of Irony
lesson. This is to ensure that consistent data is given and I have fair and qualitative data to discuss.
In figure 8, my Cooperating Teacher had written notes on my first lesson. I noticed a few trends
here, the first being students saying outrageous comments, and students deciding not to submit.
For starters, I noticed that my Cooperating Teacher noted (in figure 8) a student saying: “It’s not
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rocket science” after I was checking to make sure the concept of ‘verbal irony’ made sense. I think
that this is important to note because according to InTASC Standard #2, as a teacher I need to
make sure that although my students have learning differences, all of them need to be met and
students feel like their environment is safe to learn in. When students make comments such as it's
not rocket science, it may discourage those who might not understand the concept and further
discourage such students from asking questions in front of those that do. However, I make a clear
effort to include all students in any given activity.
Figure 8
Cooperating Teacher Feedback from October 15th, 2021 – Three Types of Irony Lesson.

Note. Feedback from cooperating teacher regarding first lesson.
As I began teaching more lessons and planning more material, I had the chance to be
observed by a new University Supervisor. The feedback my University Supervisor had given to
me (in figure 9) was unique because I was far more engaging with materials rather than relying on
a power-point slide. Although my University Supervisor’s goal was to receive more data from
student learning, a good amount of students did not submit the assignment. I encouraged students
to complete these questions and even gave them large amounts of class-time to work, still, student
submissions were lower. I then notice a trend in the lack of seriousness in classes and wondered
how I could shift my classroom management strategies to get students back on track. I noticed that
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the section my Cooperating Teacher teaches, has stronger classroom management and students
tend to have a higher turn-in rate for assignments.
Figure 9
Supervisor Feedback - March 8th.

Note. Feedback from my new University Supervisor.
In conversation with my Cooperating Teacher, he suggested we discuss ‘what issues are
occurring’ (fig. 10), ‘why’ they might be happening (fig. 10), and ‘how’ we can fix these problems
(fig. 11). In figure 10, we listed things that are hindering my ability to teach which include: side
conversations, tangents, immature humor/jokes, and speaking out of turn. This answers the “what”
issues occurring and off to the right of figure 10, we began to answer the ‘why’. The ‘why’ includes
that I (as the teacher) allow these things to happen, students do not understand what the issues
might be and need to be redirected, and students may feel that the work is not relevant to them. In
discussion with my Cooperating Teacher, we came to the conclusion that I need to be confident as
a teacher even if that means addressing side conversations in the moment (fig. 11). This then leads
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to holding students accountable to my expectations and creates a seriousness about the class. We
agreed that by holding students accountable I can then make their time valuable. My Cooperating
Teacher told me that “once students believe that they have the skills to succeed and the learning is
meaningful/relevant to their lives they will begin to take the class and work ‘seriously’. There will
be those students that just don’t turn in work because that’s just who they are and we have to accept
that”.
Figure 10
Cooperating Teacher Feedback pt. 1 – April 12th, 2022.

Note. Collaborating in conversation with Cooperating Teacher.
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Figure 11
Cooperating Teacher Feedback pt. 2 – April 12th, 2022.

Note. Collaborating in conversation with Cooperating Teacher continued.
Conclusion
I know that by using these sources (lesson plans, journal writing, and feedback intake) I
can better my practices and techniques. By analyzing my own data and my current practices, I
know what I can improve on in the meantime. As far as teaching and reflecting on practices in the
future, I plan to continue analyzing these aspects and more. Teaching is a life-long learning
experience that I am committed to advancing towards. No matter what the focus may be, I am
excited to further my reflections in diverse topics.
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Chapter 5

Overview
My literature review shows the importance of techniques. These said techniques include
differentiation and scaffolding. I have implemented these in the classroom by focusing on writing
as a process. I noticed interesting trends throughout this Action Research Project and found some
techniques that allowed me to better my practices. I whole-heartedly agree that writing should be
taught as a process and giving students the chance to improve their own work and to recognize
mistakes allows them to work through similar issue in the future.
Through analyzing the data I’ve collected using my own teaching practices, I found that
planning via differentiation and scaffolding was a way to feel confident and comfortable in front
of the class. Once I understood what I was teaching, why I was teaching the subject matter, and
how I would execute this (using lesson plans). I was then able to understand what the two
techniques were and how to incorporate them in my plans, I was aware of the purpose of teaching.
By being self-aware and thriving to better my practices, I have created a safe learning environment
where students are able to be unique and explore each others’ identities. In this final chapter, I plan
to outline how I was able to apply these techniques and the limitations in the scope of my study.
Analysis
When reviewing the data provided in Chapter 4, at the beginning of my teacher-candidacy,
I was not confident in my practices and not self-aware in the slightest bit. When I attempted to
create a lesson plan (before entering my placement at the high school) I employed little to no
differentiation/scaffolding strategies. The draft to my first lesson was made merely out of pure
information. There were no activities, no fun, just information to use in the writing process. Which
would’ve be good if I had a class of robots, however, these students are as human as I am and I
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sought to ‘spruce’ up my content. I struggled heavily with understanding what differentiation and
scaffolding meant/looked like when teaching in real time. I recognized that my students’ abilities
to write proficiently in an academic and formal voice ranged, as many students ended up on the
“needs improvement” side. It is worth nothing that, during my first lesson, as illustrated in my
journal entries, I considered it a success only as if I was able to get through an entire lesson. As I
began full-time teaching, my notes mature over time and I considered my own practices in an
evaluative manner. I care about my practices rather than skimming the surface of delivering
somewhat adequate content to students. I found that the different types of feedback given to me
by my Cooperating Teacher and University Supervisor, have been beneficial. I’d say the most
useful short-term feedback I received was the quick verbal conversations my Cooperating Teacher
and I had before classes started. The most useful long-term feedback would be anything written to
look back or refer to any patterns or habits to break.
Implications
To begin this sub-section, as a refresher, my three research questions are as follows: ‘How
does ‘differentiation’ affect students’ (performance) in the classroom?’, ‘What scaffolding
techniques are useful and applicable for English Language Arts’, and ‘How does the writing
process affect students writing - whilst using scaffolding and differentiation?’. By answering these
posed questions, I am able to understand, evaluate, and shift towards being the best teacher I
possibly can be. My literature review shows that I have the knowledge regarding the importance
of executing scaffolding and differentiation within the writing process. This leads me to a holistic
way of teaching however, my own research on practices suggest that I still need to work on said
strategies. Of which, I will go into further details within the following sections.
How does ‘differentiation’ affect students’ (performance) in the classroom?
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Now that I have experience with instructing in a classroom, I have a better grasp of what

differentiation means and what it could look like. The reason I use the word “could” is on account
of how each class has a different personality. Looking back to the first lesson I taught on the Three
Types of Irony my first class had a culture in which they were naturally quiet. When trying to
execute my first lesson, it stressed me out because I thought I was not doing a good job. Now that
I have taught that class, I know that they reflect the type of energy given. I have also learned that
silence is also another way for students to use time to think about what is being asked/told.
What scaffolding techniques are useful and applicable for English Language Arts
I now have many techniques that are useful/applicable in English Language Arts. I have
learned an extremely valuable lesson when it comes to teaching English Language Arts; focus on
teaching one skill at a time (reading, listening, writing, or speech) and allow a gradual release of
responsibility. I have learned many hardships when it comes to releasing responsibility. Although
it is in my nature to constantly assist students in everything, always, it’s not ideal. Once students
have gone through a process, they more than able to at least try on their own. It was tough having
students read the play Twelfth Night in groups and even tougher as they moved into reading
individually. I do think that the process helped because it put scaffolding into real time which has
given me a new perspective on students’ ability to work alone.
How does the writing process affect students writing - whilst using scaffolding and
differentiation?
I had the opportunity to incorporate both scaffolding and differentiation in my practicum
classes that I lead. I planned careful lessons of which I had broken up the play. Slowly, as I initially
had them read as a class, I then had them read in large groups. As we neared the end of the play, I
gave them the option to work in smaller groups or alone. Although this shift was different for some
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students, they adapted extremely well. As for their writing assignments, I was able to plan a careful
release of responsibility by first providing sentence frames, including questions with the minimum
amount of sentences, and I was able to allow students to write just by using guiding questions. I
found that routine-based writing assignments trained students into putting greater effort into topics
that interested them the most.
Limitations
This Action Research Project was conducted during the first year back for in-person
schooling. At the beginning of the study, students did not have the skills in writing appropriate for
their grade level. Considering that students were practically two years behind (students were out
of school due to the pandemic), I noticed that many students in 9th grade wrote with far less
appropriate skill. Learning from home or in other spaces was not ideal as doing so in a school
building would be. The pandemic limited students’ skill building opportunities and abilities to
interact/engage with content on an in-person basis. Often, students would use their laptops to
interact and complete any work that was assigned. In class, when assignments are given, teachers
are able to move about the room to assist. Online learning was difficult and felt like there was no
way to connect in human terms.
Another limitation within my studies would be the recordings taken within the classroom
which were assessing my teaching skills. As part of my licensure, I was granted permission (by
students’ parents) to record myself teaching. I found interesting things that improved my decisionmaking techniques, attention-getting, and some differentiation tactics. Although this would have
been a great tool to use, I had come to the realization that writing transcripts and submitting legal
documentation to permit this to be shown on a recording would take too much time and would be
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out of the scope of this research. The experience was enriching, and I plan to attempt to fine tune
practices through recording in the future (if applicable).
Future Research
As I move into the teaching field, I have the opportunity to continue analyzing my
practices. I can continue creating lesson plans, reflecting in journals, and collecting feedback from
any future mentors, colleagues, leaders, or class-observers. It will be beneficial to compare this
research to data as a first-year teacher and professionally develop ways to collect data. This type
of reflection has encouraged me to strive towards better practices and creating a classroom where
students want a space to engage in learning. My goal is to continue including scaffolding and
differentiation in more aspects rather than just the writing process.
I think that this will be a great opportunity for further research. As I move into a new school
year I can track concepts besides scaffolding and differentiation. Although I may not understand
how to fully execute them, I am willing to take on the roll to become a lifelong learner. I think that
also keeping up with the methods discussed (scaffolding/differentiation) in the scope of this
research will help strengthen sound practices for future classes.
Conclusion
It is clear from the research that using both scaffolding and differentiation as techniques
for writing, positively effects teaching skills. I strongly believe that within this year attending my
internship, I have been able to practice and understand these techniques. I want what is best for
my students so that they can efficiently employ the curriculum that will be taught. If there is
anything I know about being in a classroom, it’s that my students are as human as I am. No matter
what circumstances arise; from sleepy athletes to those students that hyper-focus on my voice,
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creating lessons and executing them in a positive manner will only continue to increase my
practices. As a new teacher, I am ready to take on the role of a leader to our future.
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